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INTRODUCTION

© The [nternational Standard Classification of Education (S-
CED) wus designed bv UNESCO in the early

as an instrument suitable for assembling. compiling and pre-

1970's 1o senve

senting statistics of education both within individual coun-
tries and internationally™. [t was approved by the Interna-
tional Conference on Education at the later's 35th session
(Geneva. 1973). and was subsequently endorsed bv UNES-
CO’s General Conference when it adopted the Revised Re-
commendation concerning the [nternational Standardiza-

tion of Educational Statistics at its 20th session (Paris. 1978).

® 1sceD provides an integrated and consistent taxonomic
framework for the collection and reporting of internationally
comparable education staustcs. More specitically. it provides
a framework for the comprehensive statistical description of
today’s education and learning svstems along a set of well-
defined parameters that are of kev interest to policy makers
in international educational-comparisons. As for any taxo-
nomy. [SCED is based on (:Q main. components: (i) inter-
natonally agreed concepts and defimitions 1nd (i) the cross-
classification variables.

€D Experience over the veurs with the application of ISCED
by national aucthorities and international organizations (in-
cluding UNESCO) has shown the need for its updating and
revision so as to further facilitate the international compila-
ton and comparison ot education statistics and take into ac-
count new developments and changes in education in the
various regions of the world. including the multiplication and
growth of difterent forms of vocational education and trat-
ning. the emergence of distance education and other edu-
cational arrangements linked to‘new technologies. and the
increasing diversity of education ’p"ro.vidérs many of them
non-traditional.

O A preliminary review of ISCED with a view to idenufving
the areas in need of revision was undertaken | by 1 group of
experts convened for that purpose by the Director-General

in June 19927 foilowing which the Secretariat sent 4 ques-

Viinternatorai Stancard £
Classification of Educaron, ZJUCaNON :NTICI0fS ang e
Pans, UNESCO. COMISTASCED
1975, para 1

Cassiicaron of
ISCEDY, Pans
Fingi Repor:. Cars
SocamentNo 5T

2/CCNFBOILC 3 Ly '992

tionnaire to Member States inviang turther comments ang
suggestions. The replies connrried the aeed for a revision and
fuggested areas which needed 0 he further developed ind
New concepts 10 be included Accordingly. the Generii
Conterence. atits 27th session ( Paris. 1993). in 15 resolution
L1.6 concerning Staustical Programmes and Senvices. invited
the Director-Generul. inter alia. 1o finalize the revision ot
the [nternational Standard Classification of Education by the
twenty-eighth or twenty-ninth session of the General Conte-
rence’

© [n ocder to delineate more clearly the scope of the
revision. the Director-General convened another mec-
ting of experts in October 1994, following which the
Secretariat began drafting elements for the text of 4 re-
vised [SCED. These elements were reviewed ar a mee-
ting of experts convened by the Director-General in Julv
19957 Subsequently. in October 1995, (he Director-Ge-

neral Conference.

presented to the General at s
twentyv-eighth session. a plan of work for the revision
of [SCED covering the period up unul the twenty-ninth
session of the General Conference in October 1997° 1t
was foreseen in this plan that a first revised version of
[SCED (Version 1) would be circuiated (o experts 1n
Member States for comment in the autumn of 1995 und
submitted for review uat a scheduled joint United Nu-
(ECE)
UNESCO-OECD work session on education Statistics to
be held at UNESCO headquarters in February. 1996, tol-

lceng which o second revised version (Version 111

tons Economic Commission for Europe

would be prepared by the Secretariat and submited tor
feView at an experts’ meetng 0 be convened in Ge-
neva immediately prior to the 45th session of the [n-
ternational ¢ onference on Education (2-3 October
1996). [n encorsing this plan. the General Conference.
in s resolution 1.11 on [SCED. aiso requested the Di-
rector-General. inter alia. 1o invite interested Member
States and international organizations. especialiy the Or-
ganizaton tor Economic Co-operation and Develop-
ment (OECD).

nal experts 1o work on the retinement of indicators on

10 creuate a small task torce of educano-

tvpes of educational programmes. (o provide this tusk
torce with all necessary support. enabling it to subnmit

progress report 1o the Executive Board at s 150th

31 Meeting of Experts on the S \Neeting of Zepers; on tne
‘nternational Standarg ntermatoral Stangard
Ciassification of Egucanon feater of 2ducaton
'SCED), Pans, 10-14 Oc:over, ISCED, Pars
1394, Fnai Report. Pans, = ~al Report, Pans, LM
<NESCO Document No iSCES
24/4NF 3. Ccrocer, '994

(e}




ISCED’S PLACE IN THE STATISTICAL CHART

Fields
of study

Education
Providers

Place of
provision

Types of
education

Clientele

Levels of
education

ISCED is just a part of

the group of
classifications necessary
for international
comparisons.

This diagram does not
show all ISCED’s

components

session fautumn 1990] and present its proposals (o the
Bourd atits 131t session [spring 1997): (and] to ensure
that the revised version of the ISCED manual is sub-
mitted 1o the (wentv-ninth session of the General Confe-

rence {October-November 1997

@ At mecuny of delegutes o the General Conterence
convened by the Netherlunds 1o consider the follow-up of
this resoiution. 1t was agreed that the sk force should
concentrate puarticularly on revising [SCED's conceptual tra-
mework uand the detinitions ot fevels of education 1n [SCED.
and that s work in this regard should be reviesed perio-
dreallv by a furger reterence group composed of experts
drawn from interested Member States in all regions of the

wvorld Following an exchunge ot correspondence with the

Totality of cross-classification

the international comparison

variables facilitating

of educational systems.

r - . 1
fig INTERNATIONAL LEVE- 9

Secretary-General ot OECD. the Director-General in De-
cember 1995 set up 1 task force composed of experts from
Ethiopia. France and the Netherlands. QOECD. the Stausucal
Otfice of the European Communities tEUROSTATY. and trom
the UNESCO Secretanat s Division of saustics and Educa-

ton Sector

@ The task force met at regular intervals between Decem-
ber 1993 and June 19906 tor the purpose of revising [SCED s
conceptual framework and the definions ot the [SCED le-
vels. During its work. the sk force was able to draw on the
comments and suggestons submitted by experts in Member
states on the revised Version [ of [SCED. including those sub-
mutted during the discussion of revised Version [ at the joint
ECE. UNESCO. OECD work session on education statistics



held in Februan 1996 The task force's preliminary propo-

sals were presented 0 a meeting of the reference group of

eXperts convened by the Director-General at the [BE, [nter-
natonal Conference Centre. Geneva, 20-21 Mav. 1996, The
comments and <uggestions made during the meenng of the
reference group have been taken into account as far as pos-
sble in the current revised Version I1 ot ISCED. which is sub-
nutted for review and discussion at the meeting of experts
being convened by UNESCO in conjunction with the 45th
session of the [nternational Conference on Education. [tis
foreseen that a third version of the revised [SCED (\Version
[ID. rking into account the comments and suggestions made
on Version [l at this meeting and at a second meeting of the
reference group of experts. will be prepared for submission
to UNESCO’s Executive Board at its 151st session in the
Spring of 1997,

O The present document contains both the draft text of the
revised [SCED and an explanatory report intended to facili-
tate the examination of that text. It is foreseen that the final
draft version of the revised ISCED. to be submitted to the Ge-
neral Conterence at its tventv-ninth session (October 1997).
sl not include the explanatory report. Nevertheless. it is an-
ticiputed that there will eventually be a need for UNESCO to
make available to national statistics authorities and other
users of [SCED un operational manual that would provide
guidance on the interpretation and application of ISCED
[tis also likely that the General Conference will wish to
consider the whole queston of replacing the current Rer:i-
sed Recommendation concerning the nternatioi:al stan-
dardization of Educational Statistics ( 1978). in which [SCED
15 incorporated. by u new and more up to date Recommen-
dation In that case. an operational manual designed to
fucihtate the interpretation and application of the new
Recommencdation . including the revi,ed ISCED. will be nee-
ded. A programme of dissemination of the manuul targeted
At nutional statstical offices and other potential users will be
undertaken

5+ Uriied Matens. Zconomic and 7V UNESCO's onginal Manual of
Sccal Coundil, Stausucal £2ucanonal Stanstics 11961)
Commussion ana Economic ~mich was designea to faciitate
Commusson for Euroce, ‘ne .nterprefation and
Corference of European 3c0iicstion of the Organr:zation's
3tatstcans. forty-fourth olerary "5t Recommendation

350N Pars i1-13 june 1396,
Recort of tre lomt ECE-

50 3-CECD “Nork Sessicn on

%Cs, Docament
T295,R 3. Gereva
arons,

201,30y 13CH

n

COnC2rning the «nizrngtional
Srargarcizaton of £5ycatongl
Starsncs 13581, 45 now wery
Tl out-0i-gate 3rg r any

23se. oul-0t- print

FORM AND STRUCTURE
OF THE DOCUMENT

(9 ) Taking into account the eventuality that a comprehensive
operational manual will be prepared. the draft text of the
revised [SCED has been made as concise as possible  After
each section of text. where necessary. there 15 an accompu-
nying explanatorv report. inserted between square brackets
The entire text is structured into the following sections
e Conceptual Framework
® Cross-classification variables -
I Tvpes of Education
Il Education Providers
Il Place of Provision
IV Modality of Provision
V Programme orientation
Vi Levels of Educaton
VIl Fields of study

€D The definitions of terms and concepts relevant to each
section are included in each section’s text

Conceptual Framewor

@D To distinguish educational acuvities from other numan
acuvites. [SCED needs to prescribe the scope and coverage
ot Education. [t 1s not intended to provide a new or com-
prehensive definition of educauon. still less o IMPOose 4n in-
ternationally standardised concept of the philosophy. wims
or content of education. or to retlect its ideological or cul-
tural aspects. [ndeed. for any given country the wnterplay of
cultural traditions. local customs. socio-economic conditions.
acthe verv least. will have resulted 1n 2 concept of educiation
N Many ways unique o that country. and any atempt o im-

pose 4 common definition would not be productive.

@ For the purposes of ISCED. the rerm Educauon s taken
to comprise all deliberate and svstematic acuvities designed
to meet learning needs. This includes what in some coun-
tries is referred (o as culwral actuvities or tramning. \Whate-
ver the name given to it. Education 1s undersiood 0 involve
organised and sustatned communication designed o bring
about learning. The kev words in this formulution are 10

be understood as tollow's
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ISCED’S FIELD OF APPLICATION

To distinguish
educational
activities from other
human activities,
ISCED needs to
prescribe its scope

and coverage.

Any
“nprovement
in behaviour,
information,
xnowledge,

understanding,
attitude,
salees or
skiils

A retrationship

~ EDUCATION

[SCED’s field
of application

DELIBERATE AND
SYSTEMATIC ACTIVITIES
TO MEET
LEARNING NEEDS

ORGANISED
AND SUSTAINED

A crovding
agency whicr
sets up th=
'earning
environment <na
the methoa
of teaching

benwvean two

Ail tearring

2r more gersons COMMUN'CAT'ON %(CE-/"E’TCP -“,?S_
‘nvolving the tae zlemants or
transfe?or’ DESIGNED TO dusansa ang
:nformation af contnuity
BRING

O COMMUNICATION: 4 relationship between two or
more persons involving the transfer of information (messages.
ideus. knowledge. strategies. etc.). Communication may be
verbal or non-verbul. direct face-to-face or indirect. remorte.
and may involve a wide variery of channels and media. (Even
though the method of education may be inanimate (see para
I3). there is sull 4 communication between those who desi-

2ned the educaton and those who receive it

) LEARNING: uny improvement in behaviour. information,
knowledge. understanding. attitude. values or skills {To qua-
lify as education. learning must stem from exposure (0 u plan-
ned intervention. and not just from phvsical growth or matu-

raton or general sociahsation |

ABOUT LEARNING

@ ORGANIZED: planned in 4 patern or sequence with ex-
plicitor implicit aims. It involves providing agency fperson
or persons or bodv) swhich sets up the learning enviconment
and a method of teaching through which the communicaton
is organised. The method is typically a teacher e someone
who is engaged in communicaung or releasing knowledge
and skills with a vies to bringing ibout learning. but it can
also be indirectinanimate €.g. a4 plece of computer sortwure,
a film. or tape. etc. (The providing agency will not always set
up the leurning environment: someumes the individual lear-
ners will do this themselves. An example would be someone
buving a piece of educational software ttfrom i providing
agency) and then using it svstemaucally 1t home 10 attempt

the desired learning |

@ SUSTAINED: intended (0 mean that the learning expe-
nence has the elements of duraton and conunuity No nuni-
mum duraton is supulated. but appropriate minima il be

stated in the manual



@ (tiollow's that Educaton, for the purposes of [SCED. ex-
cludes communication that is not designed to bring about
fearning [0 110 excludes various forms of learning that are
fotorzimised. Thus, all educaton involves learning. but
muany forms of learning are not regarded as education. For
exdample. learning shich occurs as a by product of another
event for exampic ~omething that crystallises during the
course of 4 meeuny. 13 excluded because it 1s not organi-
<ed re. does notresult from a planned intervention. This
aught be cailed incidental learning. {In the original version
of ISCED. shat was called self-directed learning was exclu-
ded. Thatis not the case now because otherwise a perfectly
appropriate acuvity like the home use of educational soft-
ware would have o be ruled out. However, any self-direc-
ted learning shich is not organised. as here defined. is ex-
cluded. Learning to v a kite by trial and error. for instance.
Another example 1s what has been culled tamily-centred lear-
ning. for instince. 1 mother teaching her child o saim. This
15 excluded even though the instruction may be quite orgu-
nised and structured and carried out over 4 period of time
Unless they are organised and designed to bring about lear-
aing. acuvities such us ‘one-off” public lectures. or seminars
or conterences are excluded. These activities are more likelv
o bring ubout incidental le;lrnihg. '

The next case 1s more ditficult o decide. While adverusing
per se s ruled out. any form of public information commu-
nucduon which seeks deliberately and svstematically, through
planned interventions. to educate the public. qualifies as
educaton. A countrv mounting 4 concerted public informa-
ton campugn on. sav. AIPS. or contraception. or drunk dri-
ving. v dcertainly have expectations that meaningtul lear-
NN and consequent improvements in behaviour would ke
place umong those targeted. The difficulty arises in measu-
ning ethicacy Medical statistics mlgh('be examined on a be-
tare and wter buasis. but this would need verv c.reful
controis Othernvise. there is sampling of the public. but
agmn. that vould be ruled out. Such campaigns are there-

fore exciuded.|

Cross classification
variables

O [SCED classifies programmes and courses ilong seven
principal axes The first relates 0 tvpes of education. the
Aext three 0 the provision of educution teducinon provi-
dersoplice of provision. and modaluy of provision and the
fith to programme onention The other tvo Lixes refer o
tevels and fields of studv Each of these axes will have its

o cading structure

| - Types of education

@D [SCED covers ull wpes of zduciuon: regular. adule. zor-
mal. non-formal. technical-vocational. special. ete [t captures
in principle all organized und sustained learning opportu-
nities tor children. vouth and adults. including those with
special educational needs It captures both inital educanon
at the start of a person s life prior to entrv 1nto the world of
work as well as continuing education and training throu-
ghout a person’s lite. {The original ISCED referred (0 cate-
gories’ rather than ‘tvpes” of education. Five categories were
defined: regular school and universitv education. adult edu-
cation. tormal education. non-tormal education. and special
education. In the revised ISCED. the term tpe of educauon
is adopted. and the onginal ISCED categories are retormu-
fated and. or redetined 10 as 0 wke nto account the tor-
mulations and detiniions which have since been established
for similar categories or tvpes of educution in UNESCO's nor-
mative instruments (Conventions ind Recommendations)
and manuals of terminology. Definitions are also given for
several other tvpes of education which were not defined in
the original ISCED. The definitions of the various tvpes of
education included in the revised [SCED are given below |

€D Regularschool and unicersiy education: Education Dro-
vided in the svstem of schools. colleges. universiues and
other educauonal instututions that normallv consttutes a
continuous ‘ladder” of full-time educaton for children and
voung people. generally beginning at age tive 0 sever 1nd
continuing up to the early tventies [n some countries. the
upper parts of this “ladder are constituted by organized pro-
grammes of joint part-time emplovment an:’ part-time par-
tcipation in the regular school and universiv svstem: such

programmes have come 0 be known as dual svstems

€D Adult education Anyv organized and sustained commu-
nication designed to bring about learning tor the benetit. and
adapted to the needs. of persons who have completed re-
gular school and university educarion Higher and post-
school education undertaken before entering the labour mar-
Ket is not normally considered to be adult educaton. {In the
UNESCO Recommendation on the Development of Adult
Education (1970) the term denotes the enure body of orga-
mized educational processes. shatever the content. level ind
method. whether tormal or otherwise. whether they prolong
or replace initial education in schools. colleges und univer-
sities as well as in apprenuceship. wherebyv persons regar-

ded as adult by the society o which thev belong deveiop
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theiwr abilities. enrich thewr knowledge. improve their tech-
aical or professional qualifications or turn them in a new di-
rection and bring about changes in their atutudes or beha-
viour an the twotold  perspective of  full  personal
development .und narticipation in balanced and independent

social. econonue and cultural development|

"2 al educanon svnonvm ot regular school and wuni-

cersity education

3] Continuing or recurrent education: A comprehensive
term which is virtually svnonvmous with adult education.
and which refers to all torms and tvpes of education pursued
bv persons who have completed regutlar school und uni-
versity education and who entered emplovment and:or as-
<umed adult responsibilities. however these may be defined
i a particular society. Thus. continuing education might al-
low one person to complete a level of formal education. ano-
ther to acquire knowledge and skills in a new field, ano-
ther to retresh or update his or her knowledge in a particular
field. another to improve his or her professional qualitica-
tons. Continuing or recurrent education mayv be provided
either sithin the svstem of regular school and university

education. or outside that svstem through non-formal means

"D Formal education Education provided in institutions
which are part of the svstem of regular school and niver-
sy education

rD Now-formal education Anv organized and sustained
communicauon designed o bring about learning that is car-
ried on outside the svstem of regular school and university
education

*D Technical and vocational education: All forms of edu-
cauon that involve. in addition o general knowledge. the
study ot technologies and related sciences and the acquisi-
non of practcal skills, know-how, attitudes and understan-
ding relating to occupations in the various sectors ot eco-
nomuc and <ocial lite. {This definition is given in the UNESCO
Convention on [echnical and Vocational Education tAdop-
ted by the General Conference at its twentv-fitth session. Pa-
s, 10 November 19891 The inclusion of "general know-
ledge und the speciiic menton of technologies and related
sciences’ in this definiion distinguish it from the definitions

of ‘training given below]

1) General educanon: Educaton which is designed to de-
velop numeracy and communicaton skills ac progressively
more difficult levels and to transmit and encourage the uc-
quisinon of general. literacy. mathemauc. scientitic. histori-
cal. crvies technical. social and sestheuc knowledge. Formal
ecucarion s the usual means of providing general educa-

aon. but non-tormal means wlso can be used

(28) Tratning: Acuvites which essentally iim . providing
the skills. knowledge and atutudes required for emploviment
in a4 parucular occupation. group of related ocLupations or
for exercising a function in any tield of economic 1ctivity
{This definition is given in the ILO's manual. |ocational tru-
ning: Glossary of selected terms. Geneva. [LO. 1986 ]

€D locational fraining: Acuvities which im to provide the

knowledge. skills and attitudes required for etfecuve and cf-
ficient performance within an occupution or group ol oc-
cupations. [t encompasses initial. refresher. further. updating
and specialized job-related training. [t mav. but does not ne-
cessarily include general educational subjects. (This defini-
ton is given in [LO's manual. Vocational training: Glossary
of selected terms. Geneva, ILO. 19806. Related definitions of
initial, refresher. .. etc.. training” are given in the same
source.]

€D Special needs education: Educational intervention and
support designed to address special ediucational neecds. [The
term ‘special needs education” has come into use as a re-
placement for the term "special education’. which was cur-
rent at the time when [SCED was originally formulated. The
older term was mainly understood to refer to the education
ot children with disabilities that takes place in special schools
or insttutions distinct from, and outside of. the institutions
ot the regular school and university svstem. [n many coun-
tries today a large proportion of disabled children are in fact
educated in institutions of the regular svstem. Moreover. the
concept of children with special educational needs’ extends
beyond those who may be included in handicapped cate-
2ories to cover those who are failing 1n school for a wide va-
niety of other reasons that are known to be likelv o impede
a child’s optimal progress. Whether or not this more broadlyv
defined group of children are in need of additional support
depends on the extent to which schools need to adapt their
curriculum. teaching and organization and: or to provide ud-
ditional human or material resources so as to sumulate efti-

cient and etfective learning tor these pupils |
€] Special educational needs: The additional educauonal in-

tervenuon and support needed by children and vouth with

disabilities and other recognized learning difficulties

[l - Education Providers

Educational Institutions (1)
€9 Educaton and training institunons. 1 e . those insttutons
“hose sole or main purpose is 0 provide educaton and or
training. These will normally be accredited by, or sanctuoned
bv. national: regional. local public authoriies The mwonty of

them may fall under the junisdicton of education authonues



but many other public providers are also likelv 1o be invol-
ved. such as health, trining. lubour. ustice. defence. social
senvices. ete. Educatonal instututions mav also be operated
PV private orgamizauons such as religious bodies. special-in-
terestgroups and private educational and training enterprises.
doth profit-making and non-profic-making.

Business Enterprises
and Government Sector (2)
<9 Business and industrial enterprises and the Government
sector which do not have the provision of educational ser-
vices as their primary purpose but which do provide gene-
ral educanon and. or vocational training to or for their own
employees such programmes mav cover a wide range ol
fields of studv and include the vocational training pro-
grammes ot the sometimes-called ‘corporate universities  {So-
Melimes corporate universities dre bona tide self-standing
cducatonal insututions sith their own separate premises
operating like other universities (although still serving their
own emplovees): sometimes. and perhaps more often. they
are anantegral part of the enterprise and are called ‘univer-
siies where other enterprises might call them “training func-
uons’ or ‘training centres’ orstdl colleges’ ]
€1) The business enterprise sector includes: all firms. or-
gansations and insticutions whose primary activity is the
market production of goods or services (other than educa-
tions forsale to the general public at an economically si-
gnificant price. The Government sector consists of all units
of centrt’. state or local government. [t does not include pu-
blic corporations. even when all the equity of such corpo-

riaons 1= owned by gevernment units

Community-based organizations (3)
€3 Communitv-based organizations include social. religious
4nd labour groups. and voluntary organizations and other
insttutons such as libraries, rauseums and cultural centres.
:Some. or perhaps most. libraries. museums and cultural
ventres sl be funded by units of local government and the-
retore fall wathin the Government sector as detined in
paras. 32 and 3+ The distinction is that these community-ba-
sed organizanons will be providing education to all-comers.
dnd not st o therr onn emplovees. As with business en-
terprises these orgamizatons do not have the provision of
educanonal services 48 their pnimany acuvity but mav pro-
vide educational programmes as a part of a wider objective
some of these organizations may manage and operate edu-
canonal instnons, in which case theyv would be classitied

under 1 - Educatonal Insttunons |

Il - Place of provision

In-house (1)
€D Education or training 15 provided solely within the edu-
cauonal institution. or business enterprise and Government
Sector or community-based organizaton or workplice The

learner does not need (o leave the premises.

Ex-house (2)
€D All the education takes place awav from the provider’s
premises. The provider may contract the work out o .ino-

ther agency or agencies at other locations.

In- and ex-house (3)
€ Here learners receive education through a muxture of in-
house provision. and ex-house via another agency. Included
are all those dual systems which consist of alternate periods
of education or training in an educational institution. and trai-
ning in an enterprise or workplace. {Were this classification sys-
tem to be converted into a data collection system then both “in-
house’ and "ex-house’ could be endorsed. with respective ume
weightings attached. However, since it is a conceptual frame-
work, and mixed or dual svstems of provision need 10 be ex-

plicitly acknowledged. the three categories are {eft intct ]

IV - Modality of provision

Face to Face (1)
€D Education is provided direc. by one individual rrea-
cher) to a student. or by one or more teachers 0 a group
ot students.

Distance education (2)
@ Education is conducted through a combination ot the
postal services. radio. television. electronic communicaton.
telephone or newspaper, with limited or no face-to-face
contact between learner and teacher. Teaching is carried out
principally through the medium of specially prepared prin-
ted. audio-visual or other materials transmitted to indinviduais

or learning groups

Face to Face and Distance education (3)
@ There will be some schemes where face to face contict
1s preceded by distance learning material designed o pre-
pare learners for face to face communication. or perhaps
vice-versa. or some more complicated arrangement. All <oris
of possibilities are concewvable. Operatonally these nuxed
schemes could be dealt with in the same wayv as in pura 3%
- bv multiple endorsement - but agmin 1t seems iMporIn

o itemize the mixed scheme explicutly




V - Programme Orientation

@ Regurdless of the tvpe of education under which any
purticular educational programme is classified (paras. 19-31
above. the programme in question can be turther classitied
according to whether its content is mainly designed for aca-
demic or vocauonal purposes as tollows:

* Academic orientation:  Educaton which is mainly de-
signed (o lead participants to a deeper understanding
of 4 subject or group of subjects. especiallv with a view
to preparing them for access to further (additional) edu-
cation at the same or a higher level [‘levels’ of educa-

tion are presented in paras. 43-101 below], _

Vocational orientation:  Education which is mainly de-
signed to lead participants o acquire the practical skills.
know-how. attitudes and understanding considered to
be needed for immediate employment in a particular

occupduon or group of occupations.

[The notion of “programme orientation’ complements that of
twpe' ol education presented earlier. Whereas programmes
classitied under either technical and vocational education or
vocanonal truning would not normally be characterized as

having an academic orientation. and programmes classified

The key points
of the new
proposal for

levels of education

Levels of
Education

A5 general educauon would not normaily be Chuaradierized
A having 4 vocational” onentation. «t could happen none-
theless that in certain fields of studv « fields of studv dre pre-
sented on pages 22-23 of this document). there could be pro-
grammes having either an acadenuc or vocational orientition
depending on the particular circumstances of each case. For
example. in probably a majority of countries. a programme
mainly involving the acadenic studv of law can be disun.
guished from one mainly involving prepuaraton tor the oc-
cupation of magistrate. [n a similar manner, a programme
mainly involving the acadenic studv of human biology or
anatomy can be distiriguished from one mainly involving
preparation for the occupation of phvsician. The distinction
between programmes with 1 muinly academic orentation
and those with a mainly vocational orientation is particularly
important at the upper (second) stage ol secondan educa-
ton. where in many countries it corresponds to a distincrion
between programmes which ure basically preparatony tor en-
try INLO university or university equivalent programmes n hi-
gher education. and those which are hasicallv preparatory

for entry into the labour forcei

VI - Levels of Education

ISCED

SUPRESSION OF THE ‘LADDER’' CONCEPT
@ FOR THE THIRD LEVEL OF EDUCATION

@ DISTINCTION BY PROGRAMME ORIENTATION

(Valid for all levels)

THE ADDITION OF A LEVEL BETWEEN SECOND LEVEL
@ AND THIRD LEVEL EDUCATION

@ A NEW DESCRIPTION FOR THIRD LEVEL EDUCATION:

NO HIERARCHY



Methodological Remarks
(® Given the diversity of educational systems. the construc-
tion of an international classification of educational levels is
complex. Therefore. 1o establish such an international clas-
sification requires compromise. It can be neither too detai-
led nor global. Detinitions cannot be too broad or too spe-
cific since thev need to adequately capture the diversitv of
the educational svstems. Briefly it has to be flexible but not
loose. accurate but not rigid. [t is most important for it to
be methodical so guidelines on the methodology to define
mainly the levels of education need (o be elaborated. It must
also be stressed that the validity and efficacy of the classifi-
cation depends on how countries apply or interpret it.

D Any classification faces boundary problems when se-
parating categories and the levels of ISCED is no exception.
The limits are all the more difficult to define as the ob-
served phenomenon exists in a continuum. e.g.: day-

care and pre-primary education. etc.

Education
Providers

@D The classification of educational programmes by level
should be based on educauonal content. However. it is clearly
not possible o directly assess and compare the content of the
educational programmes in an internauonally consistent way
Curricula are far too diverse. mulu-faceted and complex to per-
mit unambiguous determinations that one curriculum for stu-
dents of a given age or grade belongs to a higher level of edu-
cation than another. The kind of international cucricula
standards that would be needed to support such judgements
do not exist.

HOW THE LEVELS WORK

Fields
of study

Type of
education

Place of
provision

Levels of
education

v T . . o O

Regular . 1 . 2 . -
« .education . w e B ey ... Informal
ettt BT R G TR B ‘.- education
< Special T S

The levels of education apply to all
types of education. The methodology
used (criteria and complementary
dimensions) allows a classification of
the programmes and activities

leading to their coding.

CLASSIFICATION
CRITERIA

METHODOLOGY

CRITERIA USED
AS A COMPLEMENTARY
DIMENSION

A y=

CLASSIFICATION OF EDUCATIONAL

PROGRAMMES AND ACTIVITIES

CODING



HOW TO CODE

When classifying
dn activity or programme,
different criteria (principal
and subsidiary) are used to

define its level.
Complementary dimensions
are then used to specify their
contents before arriving at the

final coding.

PRINCIPAL
CRITERIA

SUBSIDIARY
{ CRITERIA

¥

..

i
“m

P
o

D Two notions should facilitate the classification by level
- the complementary dimensions and the classification
criteria. the notions being proxies for the educational
contents of acuvites and programmes. '

a/ The complementary dimensions linked to the
level of educaton are the different nomenclatures
needed to describe adequately educational programmes
or acuvites. These nomenclatures would facilitate the
classificarion of certain educational programmes espe-
cially at the second stage of second level education and
tertiary educaton. (For each of these nomenclatures.
there exusts a1 dewailed and an aggregated coding system en-
abling countries to respond according to the data availabi-
liev ]

b / The classification criteria are the elements which
should be taken nto consideration to allocate an educa-
uonal programme to a level of education. This implies evi-
dently estublishing an appropriate hierarchical ranking svs-
tem. A criterion for a given level can be a dimension for
another level. What is essenual is that these criteria are ap-
plied in a wav that thev do not exclude but complement
euch other

Many notions will be used as dimensions or criteria (see

figure page 10 For example

+ Theoreucal tvpe of subsequent education or tvpe of des-
tinauon for the students after the programme or the ac-
UV

¢ Theoreucal level of emplovment for the prepared job:

e Theoreucal cumulative duraton:

* Tvpe of qualificauon:

COMPLENJENT

RY DIJENSIONS

¢ Position in the cycle of education (first or second course)
to which can be added :
tvpical starting ages of participants. tvpical entrance qua-
lifications and minimum entrance requirements, tvpe ot
certifications. diplomas or qualifications awarded upon
successtul completion of the programme. the place of
provision.
Q
[t may be difficult for a countrv to allocate all educational
programmes in conformitv with an international classifica-
ton system. But for international comparisons. rules and
compromises are necessary. As regards rules. an operatonal
manual will be prepared after the elaboration of the basic

definitions contained in [SCED



Education preceeding
the first level of educatiion (Level 0)
(Pre-Primary Education)

a/ Characterisation
@ Programmes at this level are designed primarily to in-
troduce veny voung chiidren to a school-tvpe environment.
te o provide .+ bridge bermeen 1 home and school based at-
mosphere. Upon completion of these programmes. children
continue their education at the first level (priman education).

Q@ Level 01 pre-primanvy 1s defined as the initial stage of or-
ganised instruction. Demarcating the boundan berween edu-
cauonal instruction and non-educational child care is a ditfi-
cult tisk. This boundany is not clear-cut since pre-primary
education serves the dual purpose of caring for children and
contributing towards their social and intellectual develop-
ment. Services ot extremely diverse kinds provided by a
broud range of public and private organisatons. need o be
considered. Theyv range from the official. sometimes one-
ot-a-kind offerings of local community organisations, of re-

ligious organisations and small private enterprises. [n addi-

tion. the age ot entnv 1 education preceding tne nirsi leves
ditters across different countries aad 4cross reaion saghin
the same countrv: The upper 1ge bt in this jes e Calegor
depends in each case on the twpical age tor entrv :neo ore-

mary educaton.

€D Further. the intal stages of organised instriction for ex-
ceptional children is also covered including those w ho. due
to mental or phvsical disabilites. are unable o participate :n
the same groups along with children who do not have 1 di-
sability. Programmes for the disabled have the same ohjec-
tive as the core programmes. but the pupils generaily require
more individual atention. No age limits can be <pecified ior
disabled children at this level. Programmes tor disabled chil-
dren mav be given in hospitals or in <pecial schools or trai-

ning centres. in addition to regular schoois.

b / Operationalisation
€D Two criteria for the definition of the beginning of pre-
primary education are relevant

* the educational properties of 4 programme for children

in the appropriate age range:

METHODOLOGY IN ACTION

O O O

TOTALITY OF INTERNATIONAL CRITERIA '

NG

O O 0o
O O O

DAY CARE !

FOR1/2 !
AGE OR A i
<3 YEARS FULL DAY

STAFF
AGE < |5 YEARS

QUALIFICATIONS

¥
PREESCOLAR

ISCED entry level

Y

LEVEL-0

Y ¥
JARDIN MATERNAL

Activity not included in ISCED

An example of the use of criteria on two programmes for young
children in Paraguay. One (Preescolar) meets the required ISCED criteria

and will be taken into account, the other (Jardin maternal) does rot



and
¢ the age which should be specitied as the minimum age
children must huve sained o be considered puartici-

pantan an educanonal programme.

£ For the PUrpeses LU ISCED. education preceding the first
level should cover 4l forms of organised and sustained
~chool-based and centre bused actintes established for chil-
dren with the intenton o tostering learning and emotional
and <ocial development. The term ‘centre-based- is thereby
used to disunguish activiaes in settings such as primary
~chools. pre-schools and kindergartens from services provi-
ded in houschold or tamily settings that do not fall within
the scope of education as defined above. Family centered
learning should onh be included it it meets the criteria of
education as defined above ‘para. 12) and further precision
will be given in the munual

€ For the purposes ot [SCED. the standard starung age tor
this level is three vears ar 31 December of a given vear. [n
fOme cases. however, programmes that are considered “edu-
catonal” by the country concerned and that serve children
three vears and older mayv also admut children aged t(wo or
two and one-half vears To accommodate this variation, the
standard starting age 15 tiken 0 be age three. with the ex-
ception that children of two vears or older should also be in-

cluded in the cases menuoned

¢/ Discussion

€D [ is desirable 1o hmu the inclusion of programmes at le-
vel 0 to programmes designed o toster learning and deve-
fopment of voung Children (s opposed to programmes of-
tering mainly custodial child cuare). However. tinding a valid
vonceptual basis tor this distincuon is extremely ditficult. (¢

i certinlv not be vilidlv achieved by excluding pro-

“armmes on the husis of how' they are lubelled. how: or by

“hom they are organised. whether they have “official status
or recognition. or whether thev are subject to government re-
guliton of curncula. saff qualification. or other programme
charactensties None of these criteria by themselves can be
fezarded as an adequate proxy for educational content. and
dredt cire as o be taken 1o avoid an approach that biases
internauonad compansons on the buasis of arbitrany institu-
nonal charactensucs of nauonal education svstems. Especially
forven voung children civo and three vears-old). for svhom
the natural pace of chuld development severely limits the pe-
dagogical possibilives. the disunction betnecn earlyv-child-
hood eductnon and organised child-care seems extremely

ditticult 1o operanonalise

€ Content-hused distinctions hetneen educanonally orien-
‘ed and non-educatonailv onented pre-primarny programmes

would be desirable. but such criteria would have 10 be de-

veloped and information on the pertinent churaciersucs of
programmes could have o be assembled and analveed Cer-
sunly. educatonal satt qualificauons could be ased as 1sut-
ticient - but not necessary - crrenion provided that the
concept o educational sttt qualiticauons can be operiaun-
nalised in a wayv that ensures thac the resultant subset of pre-
primary programmes is internanonalle compurable in terms
of educational content. All programmes subject to the re-
quitrement o employ pedagogically qualified staff could then
be classified as educationally oriented and such programmes
could be used as models tor idenafying additional pro-
grammes exhibiting equal or greater educational character
that do not have staff qualifications as 4 pre-requisite. The
remaining harder-to-classity cases could then be assessed

against explicit educational-content criteriu.

Education at the first level (Level 1)
(Primary Education
- first cycle of basic education)

a/ Characterisation
€D Programmes are designed t give the students a sound
basic education in reading. writing and arithmetic along with
an elementary understanding of other subjects such as his-
tory. geography. natural science. sociul science. art and mu-
sic. and in some cases religious instruction is teutured. es-
pecially in programmes run by religious urganizatons The
programmes are racely specialized by subject. but are usually

organized on a unit or project basis.

€D Literacy programmes wtihin or outside the school svs-
tem svhich are similar in conrent to programmes in primun
education for those considered tos old o enter elementun
schools are also included at this level because thev require
no previous formal education. The tvpical age ronge has o
be used to distinguish between adults and childre 1 tollowing
primary education.

€ This level ulso includes. as level 0 tpre-primary educa-
uon). special classes suited (0 the needs of exceptonal stu-
dents including the mentlly or phesically handicapped
many ot swhom will have made slower progress in educauon
than the average.

€D The core at this level consists ot educanon provided tor
children. the customary or legal uge of entrance being not
vounger than five veurs or older thun seven veuars. This level

then covers mainly five 0 seven vears of tull-time schooling

b/ Operationalisation

@ Throughout this level the programmes are organized in
units or projects rather than by subjects. This 1s principal
charactenstic ditferentiaung programmes at this level in most

countries from those at the lower stage of the second level
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@ For the definition of the boundarv between education
preceding the first level and primary education three criteria
dre refevant.
Main criterion
* the beginning of studies characteristic of primary edu-
caton
Subsidiany criteria
* entrv into the nauonally designated primary institutions
or programmes;
and
* the start of compulsorv schooling for those countries
that have a svstem of compulsory education.
For countries where all three events do not occur more or
less simultaneously. turther guidance will be provided in the

manuaul.

@ [n countries where primarv education and the first stage
of secondary education are integrated and generally called
basic education. the vears bevond the sixth vear should be

classified as secondary education. first stage (Level 2)

</ Discussion

[n the majority of cases. the beginning of primarv edu-
cation occurs simultaneously with the beginning of com-
pulsory attendance and students mav enrol at a vounger or
older age. The manual will give further guidance on the
override of the beginning of compulsory aizendance and the
start of priman education.

Education at the second level
(Secondary education)

Educatioin at the second level, first stage
or second cycle of basic education (Leve. 2)
a / Characterisation

@ The ore at this level consists of education continuing
the basic programmes consututing the first level but usually
on a more subject oriented pattern using more specialised
teachers and more often several teachers teaching their spe-
cualisution Some small beginnings of specialisation mav be
seen ut this ievel with some students having the opportunity
i direct thewr attention more partcularly to cerain tvpes of
subtects e v commercial or technical subjects The end of
this cvele orten coincides with the end of compulsory schoo-
fing for those countries that have a svstem of compulsory
educaton. General education 1s the main programme orien-
taton but programmes of 1 technical or vocational nature

mav consutute a second stream tor this level

b / Operationalisation
@ The main criteria © capture the contents are the begin-
ning of multi-teaching and of subject presentation Subsidiary

criteria tor this stage would be:

e entry i after some 310 T vears of primany educanon,
¢ the end of this cvele 15 ilier some 9 10 10 veurs of
schooling:
and
e the end of this cvele often coinaides with the end of

compulsorv education in countries where this exists

@ A dimension is needed (o describe the nvpe of subsequent
education or tvpe of destination for the students. It is possible
to distinguish berween programmes leading to studies at le-
vel 3 general or at level 3 professional and programmes pre-
paring for immediate entrv into the 'abour market. This
dimension is more detailed than the cross-classification va-

riable. programme orientation.

@ Non-mainstream programmes (adult and continuing edu-
cauon. workplace training. etc.) would be assigned o this
tevel primanly on the basis of similaritv of content. but with
the ISCED vardstick of minimum required prior educauon.
as a backup criterion.

Education at the second level,
second stage (Level 3)

a/ Characterisation

@ This level of education often begins at the end of com-
pulsory education for those countries that have a svstem of
compulsorv education . The entrance age 1s often berween
15 and 16 vears and this stuge consurtutes the final 3 or «
vears of secondary education for those who have completed
secondarv education. first stage or basic education second
cycle. General education is an important stream. More spe-
cialisation is observed for this level than for the previous one
and more often. teachers need to be more qualified than ior
level 2. Programmes of a technical, vocational nature consi-

tute the second stream of this level

@ The educational programmes ncluded here are those re-
quiring at least the equivalent of some nine (o ten vears™ full-
time education for admission or a combination of educaton

and vocational experience

b / Operationalisation

€@ The main criteria to capture the contents of this level are
the tvpical entrance qualifications (some nine o ten vears of
full-time education since the beginning of level 1) and the
minimum entrance requirements (more otten the completion
of level 2). Two dimensions are needed to detine this level

twpe of subsequent education or tvpe of destination. the cu-
mulanve durauon [t should be noted that the tirst dimension
1s more detailed than the cross-classificaton vanubie. pro-

gramme orientatuon

€D [t is possible o distinguish between programmes pro-
viding access 1o level 3 rgeneral. technical-protessional umi-

versity degree or equivalent. non-universitv degreet those



leading to level + programmes and those gIVINg NO access (o
further studies at a higher level and preparing for direct en-
(ry into the labour market. The second dimension s the cu-
mulative duration. [t facilitates the distinction betseen pro-
grammes of eleven years’ or less. twelve and thirteen (the
most current). fourteen or more vears duration. This di-
mension is not sufficient to be a good proxy for the content
of programmes but is very userul when cross-categorized
with the type of subsequent education or tvpe of destination
and can aid in the allocation of programmes to this level.

General Discussion on secondary education
€ Many countries have multiple ‘tracks” of secondary pro-
grammes. The most common arrangement includes a gene-

ral and a technical/vocational track. This distinction 1s now
a classification integrated in ISCED. Making a distinction bet-
ween general and technical vocational education pro-
grammes does not mean thar a higher value is assigned 1o
one of these two tracks. The existence side bv side” of edu-
cational programmes of a different kind is the main reason
why ditficulties exist in establishing a precise und logical de-
finition of the levels of secondary educauon. first stage und
secondary education. second stage. as the starung age and
durations often differ from one track o another and could
vary for the technical,vocational track. [t is for this reason
that there is a need to use the classification of the programme
orientation contained in ISCED. (0 allocate programmes cor-
rectly and further precision will be given in the manual in-
cluding tvpe of occupation for which the programme was
concewv:d. if this later criterion is judged usetul

Programmes which do not fit into
either the second level, second stage
or third level of education
(Levels 5 and 6)-(Level 4)

a/ Characterisation
€ When [SCED was originally developed, the distinction
between the upper-secondary and subsequent levels of edu-
cation seemed well-defined in most countries, the excepuons
mainly having to do with national institutional structures that
deviate from the I[SCED model and phenomena where stu-
dents undertake second programmes at the same level of edu-
cation. However. with the increasing diversification of edu-
cation systems. particularly around the transition from school
to work. this distinction 15 becoming more and more blurred

@ It is therefore suggested (o have a new level of educa-
tion that captures educational programmes which are desi-
gned to serve students who have already completed the up-
per-secondary level but which can — considering their
educational content — not be regarded 1s teruarv pro-
grammes. This new categorv would largelv capture second-
cvcle’ phenomena as well as the post-secondary sectors of
educational programmes that straddle the boundary berween
secondary and post-secondary education.

b / Operationalisation

@ Several criteria could be used 1o CHssIY programmes
in this level tand not as upper-secondary or tertiary pro-
grammes):

* participants in programmes Jat this level have tpically
already completed programmes offered a the upper se-
condary level. although having an upper secondary
credential is not required:

the programme content could be expected (o be more
specialised in some cases than the content of pro-
grammes offered at the upper secondarv level. This
would hold irrespective of the institutional seuting ot the

programme;

students are typically older than those 1n upper secon-
dary programmes. Otten they are 19 vears or older. 4|-
though they can be vounger in countries that asvard up-

per secondary qualifications at an earlier age:

programme orientation can be ucademic or occupa-
toally specific in nature. Programmes explicitly desi-
gned to prepare for university studies people who have
already completed an upper secondary educaton. but
did not follow a curriculum which would prepare them
for university eutry would fit this level: and

¢ the duration of these programmes s wpically 6 moaths

o 2 years. in exceptional cases longer than 2 vears

The distinction between general techrucal-vocational could

be used as a cross classitication vanubie

c/ Discussion

€D n introducing this new fevel, the tertiany level of edu-
cation wvould then be reserved for educational programmes
which are clearly more advanced than upper-secondary pro-
grammes. [t is recognised. Lowever, that the operatuonal de-
finiti>n of the boundaries of this new category tor both the
secondary and the tertiary levels may rzquire further elabo-
ration and may not be easv 10 implement in some svstems
particularly in those where the content of parucular pro-
grammes straddle the secondany—post-secondan boundary
Again. multiple criteria will be needed (o demarcate this
boundary, taking into account that many of those educatio-
nal programmes do not onlv cater for students prior (o their
first entry into the labour market but as well for . ‘atnuIng
education and training at a later stage

€D A survey is being currendy conducted and the results
will be incorporated in the next version.

The third level of education

(Tertiary education)

€O This level consists of programmes containing a more ad-
vanced level of educational content than programmes ot'e-
red at the upper secondary level or the newly proposed le-
vel 4. Entry to these programmes typically require an upper
secondary qualification. awarded after some 12 or 13 vears



of priman ind secondan schooling. Tertiany level education
can be orfered in many different instucution:l settings inclu-
ding universites. colleges, polvtechnics. training centres. and
cduciional msatuons operated by emplovers or industry
related organisations. Tertiany level programmes vanv greatly
in structure and scope both within, as well as. between coun-
tries. The nunimum and tvpical entrance requirements. theo-
retical cluration degree of programme specialisation. and the
meuns of qualitving tor a certification (e g. credits earned. na-
tional or insututional specific examinations. research thesis
of these programmes varv widely across countries. Multiple
dimensions uare necessury to capture the variability in content
that accompanies this wide variability in programme struc-
ture. [t is obvious that using the title of national tertiany pro-
grammes or the title of the institutional provider alone will

not lead to comparable statistics across countries

Operationalisation:
Dimensions and Classifying Criteria
€ Programmes included at this level are cross-categorized

using tour dimensions: cumulative duration of programmes.
tvpe of qualification tuniversiy degree or equivalent or non-
university degree or equivalent): position in national degree
or qualification structure tintermediate qualification. first de-
gree. second degree. third degree. etc.): and whether or not
the programime leads to the asvard of an advanced research

qualification.” Tertuary programmes which do ncod 'ead Ji-
rectly o an advanced researcn quabincaton are classiied i
level 5 and those which lead o an advanced research Q-

liticauon are clussified as level 6

€D These dimensions should also be used for classifye

non-traditional educational or training programmes \ aon-
traditional programme te g adult and continuing education
and training) should be cross-categorized across the <ame di-
mensions as a traditional programme with a comparable le-
vel of educational content. Tvpical entrance qualifications ind
entry requirements are additional criteria which shouid 1id 1n
the classification of non-traditional programmes. For example.
it the tvpical entrance qualification into 1 one vear advanced
technical training programme is a first or second university
degree of 3 vears cumulative duration. then the training pro-
gramme might best be considered a university level pro-
gramme of 6 vears of cumulauve duration (as long as other

classifving criteria are meo).

€D A graphical presentation of this multi-dimensional clas-
sification scheme is presented below All programmes are

cross-categorized by cumulative duration and by position in

8) Speaification of classification cizerna will require sigrif cant work
beyond this proposai and require extensive analysis of nat ora tervary
education systems.

CROSS CLASSIFICATION OF DIMENSIONS

FOR EDUCATION PROGRAMMES AT THE THIRD LEVEL

(tertiary education)

TYPE OF TERTIARY EDUCATION
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nuuonal tertiary degree and qualificaton structure (interme-
duace. first. second. third. etc.) and are split into those lea-
ding directly 0 4 universiey degree or equivalent and those
that do not Universuy degree programmes are sub-divided
1o those leading o the award of an advanced research qua-
lification t Level o programmes) and those which do not lead
directly 1o an wdvanced reseuarch qualification (even though
the latter programmes mav he 4 necessary prerequisite for
admission o the former)

Tertiary programmes
which do not lead directly to an advanced
research qualification (Level 5 )
Type of tertiary qualification (university degree
or equivalent or non-university degree or equivalent)

9 This dimension distinguishes berween programmes that

lead 1o the equivalent of 4 unwversiev degree and those that do
not lead to u universitv degree. ([t is recognised that uas ins-
ttutional arrungements ac the tertiary level become more di-
verse. the disunction between universitv-tvpe and non-uni-
versiv-tvpe studies is more and more blurred. Universities
are not the only tvpe of institutions that offer university equi-
valent education. and some programmes offered in universi-
ties mav contun university level content. Where the extremes
of. for example. a training programme for an aircraft-mecha-
nic can be euasily separated from a university course in philo-
sophy. additional etfort will need 1o be devoted to the ope-
rauonal detiniton of the boundany. The classification criteria

below ure only a first step towards defining the boundary ]

t9 Classification criteria for this dimension. A programme
should be considered as leading to a first university degree
t4s opposed 0 1 programme leading to a non-university
degree or qualification) if it meets the criteria listed below
e Huas wminimum of 3 vears theoretical full-time dura-
ton. but is tvpically ot + or more vears duration and of-
ten occeurs ilter some 11 to 13 vears of education at the
prmary .and <econdarv levels. For ysys.[ems in which de-
grées dare anvarded for credit accumulation. a compa-
rable umount of time and intensity would be required.

Can be tocused on a particular subject area (e.g. lasv, eco-
nonues. or engineenng) or can have a more general oren-

wton For some programmes. the first two vears are de-

91 Arat s Jefined n ms secton 4iso De very reiuctant to c'assity

3 orogrammes 3s yniversity level
programmes that, at ieast
natonaily, are rot regarded as
wniversity programmes and have
therefore aifferent labour market
relevance. Maybe it wouid be
Detter to simply caii these :evels
A and B and o incorporate the
Ji3unclion oetween university
3na non-university degrees .nto
he dimension. national
aualficaton structure Further
‘eftection on this s certainly
necessary

@i ‘or 3n niarngtional
‘ever of Lontent referred 1o as
evel egucaton, ou?t o
secalaoe wnether or

not there 2wsts a cefined

{O1C201 3f a0 .ni2rngtona
Lroversly segree  2ecause the
1M UnLensly {30 723N 50
™any 1Mngs 1030 T3t seopte
10 ACL ZRar wretter s
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voted 10 brouadly based studies while the fisg ra o s e
devoted almost entirely o the candidute's Mo stbect

* Tvpieally require that the acadeniic <tff have advanced
research credentials.

* May involve completion of 4 research project or the~is

* May provide access o0 udvanced research programmes

€2 These criteria should be considered sutticient for consi-
dering a4 programme that leads 0 a4 unIversiey quaiincaton,
although no single criteria can be considered necessan: b
iself. If a programme not meeting one or more of these cri.
teria is similar in content and awards an equivalent qualifi-
cation to one or more programmes that meets these criteria.
then it should also be clussified as a university degree or

equivalent programme.

€ Discussion. Nearly all countries recognise a distinction
betwveen universitv-ievel programmes and other torms o ter-
tary education. even though the dividing line 1s. as alreadyv
pointed out. sometimes blurred. The challenge 15 o0 define
a boundary that carries meaning in an internationally com-
parative sense. [n such a definition the term university’ can
obviously not be literally linked to university institutions
This is because programmes defined as universitv-level on
the basis of their educational content are offered 1iso DV ins-
titutions which are. strictly speaking. not regarded us uni-
versities. Also understood is that there is not necessarily u
one-to-one correspondence between tertiary programmes
and institutional categories. Some institutions called univer-
sities ofter not only programmes of university-level study but
also programmes of shorter duration, which lead to.non-uni-

versity degree qualitications.

€ [n addition 0 clearly defined classifving criteria.
examples ol specific educational programmes which meet
these criteria could greatly assist countries rving o classity
their own tertiary programmes. These-examples shall be in-
cluded in the comprehensive operational muanual tor ISCED

National degree and qualifications structure

€D The second dimension cross-categorises both university
and non-university programmes by the national degree or
qualifications structure. The distinction between intermediate.
first. second. and additional programmes ullows tor recogni-
tion of the ordering of degrees and qualifications anvarded
within national education svstems. The classitication ot these
degrees and qualifications is important. because their award
marks major educational and labour market trunsition poINts
within countries. [t is recognised. however. that educational
transitions occur at different points across countries and that
the awurd of national degrees or qualifications 1s often not
associated with compuarable levels of educational content
across countries. The national degree and qualificauon struc-
ture must therefore be cross-categorised with other dimen-

sions. such as cumulative duration. (o enhance comparabiin

17
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ot educationadl staustics. For example. the degree-order crite-
rion iseif assigns programmes that vary widely in duraton
nto the Categony first university programmes’ whereas assi-
2nment ot programmes based on comparable educational
content would lead to the allocation of some countries’ tirst
university programmes in the same category as other coun-

tries’ second university programmes

€D Classification criteria for this dimension The position’
ot programmes in the national degree and qualiticaton struc-
ture 15 assigned to a category fintermediate. first. second.
third. etc 1 hased on the internal hierarche of anvards within
national educanonal svstems For example. 4 first univer-
<y degree would necessarly meet all of the crieria listed
above for a1 umiversity degree programme as well as be the
frstimportant educatonal or labour market qualitficaton for
this programme tvpe Programmes leuding to second and hi-

<her universiy degrees would be classitied separately from

The code will be 5311,

programmes leading to the awnard of advanced research qua-
litications (Level 6). which would have their ovn nauonal

degree and qualifications structure (described below)

€ Discussion: The main reason swhy the distincuon between
first and second university degrees should be retained in [5-
CED 1s that these degrees mark important educatonal and la-
bour market transition points within countries. The national
degree structure provides an important criterion for the allo-
cation of programmes (o an international level taxonomy. The
main problem with the nouon of tirst and second university
degrees 1s that the same degree sequence in ditferent coun-
tries will not necessarily lead to the same level of educanon
It 15 only by combining natonal degree structure with other
dimensions. such as cumulauve duration and tvpe ot terian
programme. that enough information 1s availuble to compure

programmes of similar educatuonal content.



€D There are 1 aumber of problems that need ©0 be ud-
dressed in the definitions ot 1 first university degree. second
university degree. etc. Firstly, the tertiany institutions ot some
vountries offer not unly programmes leading o what are un-
mistkably first uni ersicy degrees te.g.. degrees with numes
like "Bachelor's". euarned after tour or more vears ot studv)
but also programmes of similar or somewhat shorter dur-
tion. but still three vears or more. leading (o qualifications
wvith names like “diploma” or “candidate” which are consi-
dered us non-degree qualifications. The duestion 1s whether
these qualifications are also first university degrees. [f they
meet the agreed upon classification criteria and are compa-
rable in content to other first university degree programmes.
they should be classified as university first-degree pro-
grammes: if not. they should be classified as an intermediate
university degree programme or as a non-university degree
programme. depending on the programme's content. Deci-
s10ns as to the appropriate classitication obviously signiti-
cantly atfect international comparisons of university entrv.

participation. survival. and graduation rates

Theoretical cumulative duration
€D Cross country variability in the both the theoretical du-
raton and the minimum entrance requirements of tertiary le-

vel programmes makes it necessary Lo cross-categorise the

dimensions tvpe of qualificaton and nauonai dearee und
qualifications structure” wath the theoretical cumuiatve du-

ration ot the programme

€D Classification criteria for this dimension: Theoreucal cu-
mulative duration would be calculated by adding the nuni-
mum entrance requirements tie. full-ume equivalent veurs
of schooling at the tertian leveD o the full-time equivalent
durauon of the programme. This criterion would better ope-
rationalise typical entrance qualiticatons and mimmum cn-
trance requirements und will play a particularly important
role when classifving non-traditional education and training
programmes.

€D Discussion. An alternative (o duraton from the start of
tertiary education would be to add the wpical full-tume equi-
valent number of vears of primary and secondary schoo-
fing to the minimum entrance requirement component of
cumulauve duration. The cumulative duration of upper se-
condary programmes 4Cross countries cin range trom some
Ll to 13 veurs. Even within countries upper secondary cre-
dentials can be awarded upon completion of programmes of
ditfering cumulative length. As differences betsveen an
Il and a 13 vear upper secondary programme are likelv o

be associated with large differences in the level of content
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the content of <ubsequent terury ievel programmes will also
VAR as dresult The introduction of Level + to the revised [s-
CED mav heip alleviate <ome of these comparabilitv pro-
Memi however. s programmes sould be classified under
Level 4 it thewr content was sinular to that of other upper se-
condan programmes. even though participants may have -

picaily completed upper secondan: programmes.

Tertiary programmes leading to
an advanced research qualification (Level 6)
a / Characterisation

£ The second stge of tertiary education (Level 6) is reser-
ved for tertan programmes which leads o the award of an
advanced research qualification. This level includes pro-
grammes devoted to advanced study and original research.
which mav be carried out indis idually or in a team. Degrees
or qualiticatons at this level are often prerequisites tor uni-
versity teaching and research posts. as well as advanced re-
~edrch jobs in industry.

b / Operationalisation

€D Classification criteria: Programmes leading to a qualiti-
cauon ac this level may or mayv not require course-work. but
twpically require the submission of a thesis or dissertation
wvhich is the product of original research and represents a si-
snificant contribution to Knowledge. Although most coun-
ries would onlv have o first advanced research qualifica-
fon programme. some countries do award a ‘second
wdvanced research quaiitication This second advanced re-
~earch guahticaton s primarily designed for those w 1ishing

0 2 appointed (o senior academic posts

¢/ Discussion

<D Even with 1 muludimensional framework at the teruary
‘evel. problems wifl remain with regard to classifving it e tirst
phase of sume longer programmes leading to an advanced

reseurch guadiicanon. Programmes which require a first uni-
Versuy degree for entry mayv award an intermediate qualiti-
wition feo2 Master's degree) prior'to awarding an advan-
ced reseurch qualification. while other programmes do not
(s uncleur shether these intermediate qualifications should
De Clissifred as nermediate” advanced research qualifica-
dons or s arst <econd. or chird universite degrees (depen-
ding on s location in the nutonal degree structure). Since
Dy deninition. Most unrersIy programmes provide access {0
advanced research programmes. it would make more sense
Aotiorecegnise an intermediate advanced research quali-
heatton in [SCED

General Discussion on Tertiary Level Programmes

«J The complexity of the relatonship between national de-
gree and qualifications structure and cumulative duration of
cduciatonal programmes becomes evident upon examining

the tollowing aspects

* Most countries recognise multipie tertiun: levels or pro-
gramme categories. otten inciuding severy! Wpes ot
non-university programimes and three or more levels
leading to progressiveiv more advanced universiey de-

arees.

The theoretical duration of study required to complete
4 programme leading (o a given level of qualification
often varies not onlv among countries but 1lso sithin

a country re.g. by field of study or tvpe of nsutution)

* The toal time required to attain a post-graduate degree
is sometimes the same in different countries even
though the duration of post-secondary study varies. For
example. one countrv mav prescribe (wo vears of study
for a second university (Master's') degree ¢ ving
completion of a four veur first-degree pro me.
while another prescribes two consecutive (i car
stages.

* Different sequences of post-secondarv studv ften

possible. For instance. students may enrol Stuceessively
in different non-university programmes or begin their
post-secondary study in 2 non-university programme

and continue in a university programme.

€D An analysis of the combinations of tertiary levels (natio-
nally defined) and cumulative durations of post-secondarv
studv found among 4 subgroup of countries clearly de-
monstrates that non-university post-secondan education can
range from less than one veur o five vears: that nauonally
defined university first-degree nrogrammes can range from
WO 10 six vears « that unis ersiy second-degree programmes
can have a cumulative duration ranging from four veurs o
more tha:. six vears: and that universiey programmes leading
to an advanced research qualiticauon can have 1 cumula-

tive duration of six vears or more

€ Thus. itis apparent that there 15 no one-1-one corres-
pondence berween levels and cumulatve durations and the
following conclusions mav be drann
¢ First. the classification according o hierarchical levels.
defined in terms of the degrees to which they lead. and
the classification according to programme duration
should be considered independent. ie. orthogonal di-
mensions of the taxonomy of the post-secondar levels
education. The ability 10 disaggregate data by degree
level of programme. duration ot programme. or both
would enhance the usetulness of the international ter-
uary education statistics. With statistics structured in this
manner. it would be possible o emphasise either the
degree-level or the duration dimension in CompUrisons

of tertary educanon.

Second. because of the variation in the duraton of first-
degree programmes. it 1s more meaningful to claswilv
second and subsequent university programmes by cu-
mulative duration than by the duraton of the POSEae-

condary programme wself Basing the clis<iicauon on
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Proxy criteria for contents

= b D

Name of Coding Complementary Final
— . = — the level dimensions coding
Main criteria l Subsidiary criteria
Educational PO Education
oparies | Sultquatctn eceiny b () s |
Age not necessary) t';ﬁef_';fr:favé'
: EntrY into the . : ‘
Systematic nationally designated irst level :
apprenticeship primary institutions Primary =) 1 None
of reading and Or programmes First cycle of :
arithmetic Start of compulsory . ; :
i basic education :
Multi-teaching S?'co?dtlevel' 2 * Type of subsequent '
subject st stage $ education

presentation

Typical entrance
qualification
and minimum
entrance
requirement

Basic education,
second stage

or destination

Second level, @ 3

second stage

Entrance
requirement,
age, duration

Post-seconda @ 4
not third leve

* Type of subsequent
education
or destination
* Cumulative duration

None

Third level
* Cumulative theoretical
Typical entrance First stalge of duration at tertiary
qualification third level o7 Frart
of certification (not leading ype of tertiary
A btaimes drectytom P 5 qualification
type of institutions advanced research ¢ National degree
program) and qualification

Research oriented
content
submission of thesis
or dissertation

structure

Second stage
of third level
iving access to
advanced research
program

= 6

* National degree
and qualification
structure

¢ Cumulative
theoretical duration

at tertiary

21
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cumulatve duration 1s purticularly important in the case
of programmes leading to an advanced research qua-
lification. which van commence either immediateiv toi-
losving attainment of a first-degree or after completion
of an mitial post-graduate (e.g.. Master's degree) pro-
gruniiic [t1s recognised. though. that the measurement
of the cumulative duration will pose significant tech-
nical problems. yiven the existence of muluple alter-
native pathways in most education svstems and that
many programmes are deftined tor part-time study. Fur-
ther refining of the detinitions is thus necessarv.

& Another question is how activities that are common (o
programmes of different duration or programmes leading to
different degrees should be upportioned by level. The ap-
portionment method stronglv affects the distribution by level
of staustics ot all tvpes — enrolment. graduates. teachers. ex-
penditures. erc. [t can be demonstrated that establishing the
level of euch degree is necessan but may not be sutficient to
determine which aggregations ot tertiarv educaton pro-
grammes ure (o be compared internationally. [n cases where
the same institutions otfer programmes o different durations
or parallel (as opposed to sequential) programmes leading to
different qualifications. the assignment of common activities

to levels of education must also be dealt with explicitly.

) The above dimensions that have been identified as re-
levant at the teruany level can. of course. be combined in a
single detailed level taxonomy. However, only in very rare
cases would use be made in data collection of all dimensions

and therefore all cross-categorization cells at the same time.

VIl - Fields of study

{To properly represent the “What' of educational provision,
101 necessary o cross-reference levels of education with
fields ot study. Thus every ‘point’ within the five cross-clas-
sification variables is itself represented by two more dimen-
sons - levels und fields. Obviously. not everv combination
of level und tield exists. or can exist. It is not expected that

prmary schoolchildren will be studving vulcanology:

The fields of study in the onginal ISCED have been moditied
to elininate overlapping. und increased o include new
fields. Thus. there are now 23 fields of study as compared o
21 an the oniginal version Another innovaton s the esta-
blishment of broad groups composed ot tieids ot study ha-
ving simularities. One such example 15 the broad group
Health and Welfure comprising the fields of study - medicine.

medical services. nursing. dental services and <ocial senvices |

Broad groups and fields of study

General Programmes

* 0l Basic programmes

Basic programmes pre-primarv. elementary. ecc

* 08 Literacy and numeracy

simple and funcuonal literacy. numeracy.

* 09 Personal development
Development of behavioural capacities. mental skills
personal organisational capacities. etc.

Education

* 14 Teacher training and education science
Teacher training for pre-school. kindergarten.
elementary school. vocational. practical. non-vocauonal
subject. adult education. teacher trainers and for
handicapped children. General and specialized teacher
training programmes.
Education science. Curriculum development in non-

vocational and vocational subjects

Humanities and Arts

° 21 Arts
Fine art: Drawing. painting. sculpture: Performing arts
Music. drama. dance: Graphic and audio-cisual arts
Photogriphy cinematographv printng and publishing.
Design: Craft skills

¢ 22 Humanities
Religion and theology. Foreign languages and cudiures
Living or ‘dead’ languages and their literature: Natice
languages: Current or vernacular language and its
literature: Other humanities: [nterpreters and
translators. linguistics. comparative literature. histon
archaeology. philosophv.

Social Sciences, Business and Law

* 31 Social and behavioural science
Economics. political science. sociology. demography.
anthropology. psvchology. geography (except phvsical

geographv). studies of regional Cultures

e 22 Journalism and information
fowrnalism: library techmician and <cience. technicians
i museums and similar repositornies. documentation:

techmiques. archical sciences



* 34 Business and  adnunistration
Retailing. marketing. sales. public relations. finance.
hanking insurance. investment analvsis. accounting.
bookkeeping, “unagement. public adnunistration.
nsututonal adnunistration, personnel administration,

secretarial andd spfice work

e 3R Lun
Local magistrates. notaires . law tgeneral. international,

labour. maritime etc ), jurisprudence. history of law.
Science

¢ 42 Lite sciences
Biology. bowny, bacteriologv., microbiology. zoology.
entomology. genetics. biochemistry. biophysics.
environmental science. other allied sciences. excluding

clinical and veterinary sciences.

++ Phvsical sciences

Astronomy and space sciences. physics. other allied
subjects. chemistry. other allied subjects. geology.
geophvsics. mineralogy:. physical geographyv and other
geosciences. meteorology and other aumospheric
sciences including climatic research. oceanographyv.
vulcanology palaeoecology

+0 Mathematics and statistics

Mathematies. statistics and other allied fields.

°

18 Computing

Computer sciences System design. computer
programming. data brocessing. networks - sottware
development onlv: hardware development should be

classified with the engineering fields.

Engineering, Manufacturing and Construction

* 32 Engineering
Engineering drawing, mechanics. meral work.
clectriciy electronics, telecommunications. energy.
chemical and process engineering. tehicle

mantenance

* S+ Manutucunng and producton
Food and dnnk processing. texnles. clothes. Jootwear.
feather materials ( wood. baper. plastic. glass). mining

and extracrion

33 Archutecture and building
Archuectiore and toun planning. structural architecture.
landscape architecture. communuy planning. hudeding.,

construcuon. el t’l[\H[lIf.’E"I'IIIg

Agriculture

* 02 Agnicuiture. forestrv und ishen
Agriculture. crop and fivestock aroducuon. agronomy,
anumal husbandry. horuculicre and 2drdening. forestny
and torest product technuiques. natural parks. wildlite.

fisheries. fisherv science and technology

* O+ \eterinary

Veterinary medicine. vetennary assisting

Health and Welfare

* 72 Health
Medicine: Anatomv, epidenuology. cviology.
physiology. immunology and immunoaemurology.
pathology. anuaesthesiology. pediatrics. obstetrics 1nd
gvnaecology. internal medicine. surgerv. neurology:.
psychiatry. radiology: Medical sertices Public health
services. hygiene. pharmacy., pharmacology.
therapeutics. rehabilitauon. ophthalmology. prosthetics:
Nursing: Busic nursing. nudwiten Dental studies:
Denual assisung. dental hvgrenist. denral laboratory
technician. odontology

* 706 Social senvices
Sociul care: Care of the disabled. child care. vouth
services. gerontological services.

Social work: Counselling, welfire ne ¢
Services

* 31 Personul senvices
Hotel and catering. travel and toirism. sports and
leisire. hawrd. sssing. heauwy ireatment and oti »r

personal servi. 25, laundrv, dov-cleaning

3+ Transport services
Seamen. ship's officer. nauncal science ur cres. aur
traffic control. railsayv operations. roud motor vehicle

operatons. postal service

35 Environmental protection
Environmenal consenvaton. control and protecuon. dair

and water pollution ¢ontrol

.

30 Security senvices
Protection of property und persons Police work and
related law enforcement. crinunology. tire-protection

and fire tighung. covil secunioe Midiran

Not known or unspecified

(This category 1s not part of the Classification selt but in
data collection 99" 15 aeeded for fields of <tudv not

Knowvn or unspecified )



Design and layout: CiSO
Illustrations: Jean-Pierre Magnier
Unesco 1996
Printed in France



L LAUD 819, HIUTEY aad. HAuFNANY URY WD .NIA

L3891 81 IdBwivend Tunsussgszatl 2539 ot 25 aana 2539
" #NA L AU T M L TN eI IRINATT uagANENTIINIUTMASY TunnsUsEduaTan 10/2539
LB M 13 wodaneu 2539 1ANR1IN TR L BuanquignnvE 21 3gng s 12 €190 udaid
WU 9nguIZ12e98121397n15 59 b @edganng iudal
1.1 &9 Merrdninsnmuazedadgnd Usenaudiengu e

5 4 o

AUAFANEASURZEDA NANE ANgTFERS uadgaS LB TaNUaTENNE §5ME avn e
. g Q‘Q PA ; y/mé :l'l
dmsddnd genunInen Wandoavdeuindanliazaun MiAuadh.

1.2 19799 Uizﬂauﬁaﬂﬂéu3ﬂ1 U%ﬂmﬂ Usgindndgad Tustuad

Vs d
?3imﬂﬂ AsUngsu (Lﬂu VidtuAmU fAaLzn15udnY (ua" ﬂa%) e donfnengsy ddun
ua”muwﬂﬁwam$61ﬂwauﬂ

N
1.3 812195AER T uas S sEAduAdng Uiznauﬁamnﬁu3ﬂ7éawuﬁhﬁué
4 ¢ A o
2NUTE g ulgunpinend gaunisdnienasiiiny doimaenasiiies  $3am1enisiins

4
E?I’QﬂJJ’JMEI'WHQﬂ’]iLJJEN i”UUﬂW?LNB\? V]E]H{]ﬂ"lﬂ“lﬂ\] iﬁﬂi AsudEng Nﬂﬁ']ﬁ']im" ?:Wlﬁﬂ’mﬂi
LWE)ﬂ’J']JJNUﬂ\‘] Lﬁiwﬁﬂﬁﬁﬂiﬂq‘ﬂﬂﬂﬂ LLﬂua‘Ll"‘] VILﬂ?:J'J‘El’ﬂ\?

) 1 a g [

1.4 §129015fn87 UTnBUiIEnguIgn Wugmniafinen wingnsuagnisaeu
:i a aQ

N133AUeEN1TUTEL TuRaN 13 ANEY ATUTABNI3ANEY UTMIINITANEY A MEIMAENITLLE LN

S s 4 | <
aﬂ‘l:ﬂ maaﬂmuaniiuiau ﬂ']iaﬂ‘l‘:}"IWLﬂE Wﬂaﬂk}’] WRSBUD NENEIYRN

2. NN IWANENTTNNIIIVBUMIZIR AN 5208981213905 L oy
Tugn1 3 3uumegnang

{

@ re.

" (39(n~f9 L
fSKé?Q%fﬂm‘YWT»V avq,f Heao 6/1///4
?vwooluu\UJJ

(UKD 9H3 Jand3na )
=2 ¢ DNz ’\ Y~ (e

9L duD LW TUIANR 90N wanLiugaud e ISy muu. sl iunasee’ly
@7@ W ('M)-u' . /

u ﬂﬂNﬂﬂ’YJQHLLM\??JW?]LL@&’ﬂIU%ﬂiiNﬂ’]iU%M?iﬁﬂ’ﬁﬁJﬂLmQ‘MW

/23 Wee— ) CZ§> /iyl;jyy.ivNHG\v’
1 j;P/

- /Ahy441xhd‘
(:/ X 0ML;%§S ’3. NIV i , CZD‘Si?j;r%Z
% TN A g =2



	Page206
	Page207
	Page208
	Page209
	Page210
	Page211
	Page212
	Page213
	Page214
	Page215
	Page216
	Page217
	Page218
	Page219
	Page219-1
	Page220
	Page221
	Page222
	Page223
	Page224
	Page225
	Page226
	Page227
	Page228
	Page229
	Page230
	Page231
	Page232
	Page233
	Page234
	Page235
	Page236
	Page237
	Page238
	Page239
	Page240
	Page241
	Page242
	Page243
	Page244
	Page245

